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1. Mission

The foremost commitment of the Learning Support Service (LS) in Country Day School is the
inclusion of all students and their families in the learning community. All teachers and
parents/caregivers, are responsible for meeting the needs of all students and must be
proactive in achieving this. The first instance of support for students is inside the regular
classroom in collaboration with the LS teachers. CDS has a team of support teachers who
work closely with the principal, counselors, classroom teachers and parents/caregivers to
lead the process that meets the students where they are and provides the support required
for them to learn and progress.

2. Vision

The Learning Support Service complies with Country Day’s vision that all students can learn,
although in different ways and with a different amount of support, and that all students
develop in a safe environment with a sense of belonging.

CDS embraces a diverse community of learners in the most inclusive learning environment
possible from Early Childhood to High School with the support and partnership of all
stakeholders (students, parents, faculty, learning specialists and administrators).

In CDS, we believe that education is inclusive and that all of our students can learn together,
no matter their abilities, ethnicity, gender, language, or nationality.

3. Terminology

Multi-Tiered System of Supports (MTSS): The framework that includes Response to
Intervention and instruction (RTIi) and Positive Behavioral Intervention and Supports (PBIS).
This system of support is driven by data-based decision making for supporting students.

a. Response to Intervention and instruction (RTIi): A system of Tiers in the provision of
intervention services to ensure academic success. It has three Tiers of support.

b. Positive Behavioral Intervention and Supports (PBIS): A multi-tiered approach to social,
emotional and behavioral support. It also has three Tiers of support.

c. Universal Screening: The screening utilized to determine the students’ need of support and
to make informed decisions to promote a student’s academic growth. There are a variety of
universal screening tools that can be used for all academic subjects and for social and
behavior assessment.

https://rti4success.org/resources/tools-charts/screening-tools-chart


d. Progress Monitoring: A set of assessment tools used to measure students’ progress and
growth. It is also an evidence based approach to evaluate intervention methodologies and
strategies.

e. Student Learning Profile (SLP): A document issued for every student who receives services
in any Tier of intervention. It compiles information about the educational history of the
student in CDS, testing results, if the student has had an external evaluation, a list of
strengths and challenging areas, and curricular accommodations to be provided in the regular
classroom according to Costa Rican Law-7600.

f. Student Educational Program (SEP): This document is similar to what is known in the United
States as the IEP and is used for students who have significant
accommodations/modifications in their educational program.

g. Collaborative Action Plan (CAP): Beginning in 2019-2020, every student who receives
intervention in Tier-2 and Tier-3 will have a CAP. This document will state the goals for
intervention, the collaborators, the case manager, the amount of time needed to reach the
goal, and the tools used to measure progress. Once the goals are met, the student will be
placed back into Tier-1 services only, until there is a proven need that Tier 2 and/or 3
intervention are needed again.

h. External Neuropsychological Evaluation: An in-depth assessment of skills and abilities
linked to brain function. It measures areas such as attention, problem solving, memory,
language, I.Q., visual-spatial skills, academic skills, and social-emotional functioning.

4.  Policy that Supports Practice

The LS team works in agreement with the Costa Rica 7600 Law of Equal Opportunities for
People with Disabilities in the attention of the students with learning challenges. Different
levels of support are provided using a RTIi model. The intervention received by the student
will be defined by the RTIi team responding to individual needs.

a. Inclusion Policy: CDS is committed to national and international principles and agreements
concerning the inclusion of all students in the educational system. We agree that all students
have the right to high-quality education and CDS provides students with support services to
help them access the curriculum.

https://www.mep.go.cr/ley-reglamento/ley-n%C2%BA-7600-ley-igualdad-oportunidades-para-personas-discapacidad


Our efforts are focused on providing students with the least restrictive environment possible.
All students should have the opportunity to learn with their peers. In very few cases, when the
learning barrier requires it, we will deliver services in small groups or individually outside the
regular classroom.

5. Levels of Educational Support

When the student is referred, CDS offers support services in agreement with the MTSS.

a. Tier-1: All students in the regular classroom have the opportunity to be taught by a
professional teacher who shows expertise in the subject area he/she is teaching. When the
student doesn’t learn the skill that is taught the first time, the classroom teacher finds other
ways and resources to provide the instruction.

The support teacher has weekly hours of push-in in the regular classroom, which is an
important time to collaborate with the classroom teacher in attending any learning issues
that occur while instruction is being delivered. This instant support is not strictly
documented, except in the weekly planning of each teacher.

There are different push-in models of collaboration between the classroom teacher and the
support teacher including one teaches-one assists, one teaches-one observes, station
teaching, parallel teaching, supplemental teaching, alternative teaching, and/or team
teaching. Teachers work together to choose the best model for each situation. It is the
responsibility of the classroom teacher to ensure that he/she is effectively collaborating with
the support teacher and communicating frequently by sharing resources and responding to
emails in a timely fashion.

b. Tier-2:  When a student hasn’t been able to acquire the skill a�er Tier 1 services are given,
this student is entitled to receive extra support in a smaller setting, inside or outside the
regular classroom, for a specific period of time.

The classroom teacher and the support teacher will meet to make a CAP to help the student
overcome the learning gap. This action plan derives from the data analysis a�er universal
screening is given and critical skills are identified.

c. Tier-3: The main focus of intervention at this level is the learning of critical skills across the
curriculum and over time. When a student enters CDS lacking important skills for the grade
level he/she is in, Tier 3 services may be provided to help the student level up. Critical skills
are usually in the areas of language arts  and math.



The student receives Tier 3 services with the support teacher or an external service provider,
approved by the school but paid for by the parents of the student. The LS team will coordinate
efforts with the external services provider to offer the best intervention to overcome the
educational barriers that have been identified.

The school uses evidence-based data to evaluate the need for services or the permanency of
the students in the program. In any of the RTIi levels, students can be in and out of the
program, depending on the need for services and the growth shown.

The difference between Tier-2 and Tier-3 services is the amount of time dedicated to
intervention during the week and the setting where the student is served. While a Tier-2
student is served through push-in or pull-out support in the regular classroom one to two
times a week, a Tier-3 student is served through pull out support up to five times a week,
individually or with another student. Tier-3 services are offered more frequently in the
primary years.

6. The Referral Process

The starting point for providing services is either a referral form or from the data analysis
conducted by the RTIi team. All K-12 students will be screened at the beginning of the year. In
EC the screening will include a developmental readiness assessment in the areas of fine
motor, early literacy, and English and math readiness. In ES the screening will include the
DRA, WIDA, Words Their Way and MAP tests. In MS the MAP test will serve as the initial
screening. PSATs are used as an initial screening tool in the HS.

A�er the data analysis, the RTIi team will determine the need for services and the action plan
to follow. However, at any time of the year, teachers and/or administrators may complete a
referral document (digitally or hard copy) when there is evidence for academic and/or
social/emotional intervention. The purpose of the referral document is to examine the
evidence that proves the need for services. If parents have a concern about a student’s need,
they should communicate their concern to the classroom teacher.

The LS team in each House will discuss a referral and will start a case study. Actions to be
taken will vary according to the type of concern displayed. The concerns might be in academic
or socio-emotional areas. It is the responsibility of the counselor to follow up on referrals due
to socio-emotional issues. When referrals are submitted due to a learning concern, the LS
team will design an internal plan of action that may include, but it is not limited to, classroom
observations, data analysis of universal screening, a meeting with parents and the classroom



teacher, a student file check, a student work samples check, and, in some cases, additional
internal assessments.

Once the evidence and learning barriers are analyzed, if further action must be taken, the RTIi
team will determine the accommodations to be applied. If learning barriers are said to be part
of the classroom/school environment, immediate measures will be taken to modify the
physical/emotional environment. But, if barriers are because of a specific learning condition,
the RTIi team will write a CAP to start the intervention.

In very few cases when the individual’s learning barriers are not easily determined, an
external evaluation will be required and done by a professional recommended by the school
and paid for by the parents when there is need for more formal proof of educational need. If
the family wants to visit a specialist of its choice, the credentials of this person should be
shared with the LS team. This assessment is required in high school for students who need
extra time, small settings, and/or electronic devices as tools to access reading and writing
essays in the College Board standardized testing (PSAT, AP and SAT).

When a student with learning needs is seeking admission into CDS, the family will follow the
admission protocol already established by the school.

7. The Learning Support Team

Learning Support (LS) includes all actions taken by CDS staff to help eliminate barriers that
impede the participation, learning and quality of life of all  CDS students.

The goal of these services is to move from the concept of “disabilities”, which has a medical
connotation of something to be cured, to the concept of “learning barrier”. This
conceptualization allows the team to explore the environment and identify what is preventing
the student from learning. An important question to ask is, “Is there a barrier in the
environment that doesn’t let the student access the curriculum as is expected?” Thus, the LS
team will work on designing a plan to remove the barrier. Barriers for learning are not
necessarily neurological. They might be related to the methodologies used in the classroom,
absenteeism, classroom environment, language proficiency, skills that were not learned in
previous stages of schooling, and/or socio-emotional challenges that do not allow learning to
take place. We believe that when teachers, parents and external support services come
together to make a collaborative plan, the student will benefit.

a. Role of the RTIi Team: Each house makes up its RTIi team whose primary role is to conduct



universal screening and data analysis, and define intervention services for the students who
need them. The RTIi team will conduct regular progress monitoring sessions to measure Tier-2
and Tier-3 students’ progress.

b. Role of the Classroom Teacher: Teachers will present information in a variety of ways,
giving students different options for learning and demonstrating their knowledge, and will
incorporate practices that maximize student engagement. In this manner, removing learning
barriers enables students to better access the content and skills taught in the regular
classrooms. The regular classroom teacher holds the primary responsibility for offering
effective instruction to all students in a Tier-1 level of intervention.

c. Role of the Learning Support Teacher: The primary role of the support teacher is to work
collaboratively with the classroom teacher to meet the needs of all the students in the
classroom, especially students who already have Student Learning Profiles (SLP). A support
teacher becomes the case manager of all students who take part in Tier-2 or Tier-3
intervention, and is in charge of writing the CAP in conjunction with the classroom teacher.

d. Role of the Counselor: The counselor in each house is also part of the LS team and will have
knowledge of all the students being served by the team. However, his/her role will be directed
toward interventions in the social, emotional and psychological areas. They offer a range of
social and emotional support services and strategies to families, including parent workshops,
consultation, life skills lessons, and individual and group guidance.

The counselors use PBIS as they work collaboratively with teachers to support students
within the classroom with behavioral, social, emotional or psychological concerns. They also
offer crisis intervention to students who require immediate support. They provide academic
advice and guidance on issues and courses offered during the school year, including electives
and a�er school programs. The school counselors are in charge of the admission process and
provide admission testing to new students as well as support for the new students during
orientation.

e. Role of the English Language Development Teacher: The ELD teacher is also part of the RTIi
team in the EC, ES and MS houses and will offer services to students in those houses whose
English language is a barrier. In EC and ES, where the admission of students with low
language proficiency is more common,  ELD is a crucial service to offer.

f. Role of the External Services Provides: External services such as Speech Therapy,
Occupational Therapy, and Psychological Therapy (in a few cases approved by the RTIi team)
are provided whenever the RTIi team considers them to be crucial in the intervention. The



external services are offered during school hours and are paid for by the families. People who
work in the school under this designation follow a specific policy in agreement with the Child
Protection Safeguarding Policy.

g. Role of the Learning Coach: In very few cases, a student who has significant learning
barriers requires a learning coach who intervenes directly with his/her behavior in the regular
classroom. CDS has required the presence of a learning coach (permanent or itinerant) when
the student is still working towards independence, communication and mobility, and/or when
the external behaviors shown by the student become disruptive for him/her and/or the rest of
the students in the classroom.

The learning coach will be in charge of teaching the personnel the adequate behavioral
strategies to find consistency in handling the student. Ideally, the learning coach has already
worked with the student for several years and knows what works for him/her regarding this
area.

External service providers and learning coaches must meet all CDS child safeguarding
requirements. They meet with the classroom teachers, at least once a week, to make
decisions regarding upcoming curriculum and class activities. They provide important input
concerning curricular accommodations and modifications. They must collaborate with the
case manager to coordinate any changes in the SEP or CAP.

8.  One School, Four Houses

Although the Learning Support service is offered from EC through HS with the same vision
and mission and similar structure and procedures, the level of organization and intervention
vary due to the characteristics of the students, rigorousity of the program, and staff
composition. Some differences are described below.

a. Early Childhood (EC): The RTIi team in the EC meets weekly to discuss new referrals and
define intervention actions. The team consists of the support teacher, the counselor, the ELD
teacher and the principal. The classroom teacher is also a member of the team who
participates in the meeting if there is a student of her/his concern.

In EC, the Learning Support service focuses on early intervention to help students gain all
necessary (critical) skills and attributes to be successful in school. Early intervention services
give specialized support to children and families in the early childhood years. This support
might include individualized or small group instruction, informal evaluation, counselling,
and/or additional English language acquisition assistance.

https://docs.google.com/document/d/1xwE4biBxAcIT0kqO95oRKn4TKRh5V-WQr7W0UsayHJ8/edit
https://docs.google.com/document/d/1QeuEqjjdccRG5H-HFCVw0ejfVG59RpkZN7QJLjLfgtw/edit
https://docs.google.com/document/d/16rYRM0l0aLtSQ9a7pL_ZitJcbQjqLiOFlPVyTljR3j4/edit?ts=5e56dcad


The RTIi system works in the same three Tiers. The regular classroom teacher is in charge of
the early acquisition of critical skills while working on developmental, health, academic, and
socio-emotional needs of all the students in a Tier-1 level of support.

Tier-2 and Tier-3 levels of support are offered to students who have shown low English
proficiency and low phonemic awareness/early literacy skills in the universal screening.
Progress monitoring will determine the addition or withdrawal of services, and continuous
assessments will help to keep track of student learning and growth.

The ELD intervention is a push-in and a pull-out service for students whose English is not
proficient as defined by their oral communication skills and results from the universal
screening. Once the student has reached the expected level of English, he/she is out of the
program. The WIDA testing, informal teacher-made test, and classroom observations are used
to collect evidence that show growth in English language acquisition.

In the second semester, students in the Preparatory level are more likely to be seen by the
support teacher to work on critical skills that haven’t been met. In addition, external services
in speech, emotional therapy  and occupational therapy may be recommended.

The EC guidance counselor is available to work with students concerning emotional,
behavioral, or personal situations that may arise during the school year. Other support
programs such as whole class guidance lessons, CDS Social Emotional Curriculum based on
the Child Safeguarding Program, and consultation with faculty and parents are also provided.
It is not permitted for the EC counselor to work as an individual therapist.

b. Elementary School (ES): The RTIi team in the ES consists of the counselor, the support
teachers, the English language development teachers and the principal. The classroom
teacher and special teachers are also members of the team who participates in the meeting
whenever there is a student of their concern. The RTIi team meets regularly to review the
arrival of new referrals and to determine the level of intervention needed for students.

The RTIi team meets at the beginning of the year to analyze the universal screening (MAP and
DRA) and to decide on the levels of intervention needed to help students succeed in school.
Tier-2 and Tier-3 levels of intervention are offered to students based on the need of support,
and progress monitoring will give the evidence to keep the student in the service or to
graduate from it, once the student has shown the expected growth.

https://docs.google.com/forms/d/e/1FAIpQLSeWkD5gDM2FBQvU0Qm1aRqE8O8Rmtf1eMww-EaMlqAVmbPhgQ/viewform?vc=0&c=0&w=1


Meetings are held regularly between the support teachers and the classroom teacher in order
to go over the weekly plans. Together, they revise the support needed for specific students in
the classroom. Teachers also decide on the kind of collaboration they will use to best address
the students’ learning.

c. Middle School (MS): The RTIi team in the MS consists of the support teachers, the ELD
teacher, the counselor and the principal. The subject area teachers are also members of the
team who participate in the meeting whenever there is a student of their concern. They meet
to discuss any referrals and/or concerns regarding the student’s learning and the intervention
that is already in place. Most of the interventions in the MS are Tier 1 and happen inside the
regular classroom. If reteaching and/or sporadic intervention are needed the classroom
teacher and the support teacher will meet to plan a group intervention.

Tier-2 intervention is determined by the universal screening and will be delivered by the
support teacher twice a week in a personalized session. A CAP will be designed to show the
goals of intervention and the progress and growth of the student. If more intervention
sessions are needed due to a critical learning condition, the student will receive Tier-3 level of
intervention and an external evaluation may be required.

d. High School (HS): The RTIi team in the HS consists of the support teacher, the counselor,
the college counselor and the principal. Each month, the grade level teachers and the RTIi
team participate in a student-review meeting to talk about any student of concern. All the
students in the high school may need support in one way or the other. Therefore, the student
support and counseling services go hand in hand in the attention of adolescents.

The RTIi Team will meet to discuss any counselor and academic referrals and/or concerns
regarding the students’ learning and the interventions that are already in place.

A student who already has an SLP and/or is known to have received support services in the MS
at any level will always be under monitoring in the HS, and services will be provided according
to CR-Law 7600. When a student has documented learning needs that require
accommodations for the College Board testing (PSAT, SAT, AP), the LS teacher, known by the
College Board as the SSD (Services for Students with Disabilities), will apply for the
accommodations, sharing the evidence with the College Board SSD team.

In the same way, the LS teacher could apply for testing accommodations for students
pursuing the Costa Rican Baccalaureate in 12th grade. The student has to prove to have
received accommodations in high school or before, and evidence will be shared with the
Ministry of Public Education.

https://docs.google.com/a/cds.ed.cr/forms/d/1zu6d_SFhWZF8MujFcmx0C4L8A4UgthCoMLSxOYC8Rqw/edit?usp=drive_web
https://docs.google.com/forms/d/105ZsEGxBzSmVMhfJMukHzlXVv6pei5mA6kVQgrRUldU/prefill
https://docs.google.com/forms/d/1a5A8j4EmNPLRXbqziwiOzUskN0KHUbLtvyr7wAV1KbQ/edit


There will be one period a week used for academic support, offered to all students. Teachers
and/or students can require the “study time” for extra support, reteaching of a skill, and/or
homework support, individually or in a small group. RTIi is mostly offered in Tier-1 by the
subject area teacher and by the LS teacher in the daily study hall. Any Tier-2 and Tier-3
interventions have been determined in the MS and serviced in HS. The role of the LS teacher
for students with a learning coach is to coordinate the inclusion of students with significant
learning needs into the regular classroom. Since emotional support becomes crucial at this
age, socio-emotional support and intervention services are offered at the different levels of
intervention.

Tier-2 and Tier-3 interventions in the socio-emotional areas will be registered in a confidential
Intervention Tracking Form that will be shared with the principal and the Child Safe Guardian
Lead when necessary.

9. Communication

Various means of communication are established to share information about the intervention
process.

a. Communication with Parents: Communication happens on a regular basis in different
modalities: face-to-face meetings and emails with parents/external service providers to
report concerns and progress. While parents or teachers are encouraged to initiate the contact
at any time, there are specific times set up for meetings. A�er the LS team analyses the results
of the universal screening, and identifies that a student needs intervention, a first meeting is
held with the parents of that student. Throughout the year the LS team informs the family
about the growth shown by the student.

b. Communication among Teachers: Every teacher who works collaboratively on the student’s
CAP, must be in constant contact with the other teachers on the RTIi team. Review meetings
are mandatory a�er each universal screening with the purpose to celebrate growth and make
intervention adjustments to the initial goals. When a student has had a CAP and is moving up
to the next grade level, the LS team is in charge of passing on the student’s information to the
new teacher(s) in the new grade level.

c. Communication between Houses: At the end of every school year, in May, the LS team and
counselors in each house meet to share important information about the students who are
moving up to the next house regarding the SLP, the CAP, and any other important intervention
process the student has gone through.

https://docs.google.com/document/d/10_8ZxUi7dOK6JZ34aIieR-xRsWn-bnTUI1lKQyljQko/edit

