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Learning Support Background

Learning support in its current form has evolved at British School Guangzhou from Special
Education Needs (SEN) into a more inclusive and broader definition of Learning Support.
Learning Support implies services and activities to enhance and enable the teaching
capacity of the BSG Education community; support families in understanding the
individuality of their child’s abilities both academically and developmentally; and provide
direct services to students following “pull out” and “push in” models of student support
(Appendix 1). Services are provided based on the identified strengths and needs of the
student, with consent of the students’ parents or guardians, and following a family centred
approach.

Starting academic year 2020-21, Learning Support transformed into a cross campus
Department with Team members in Primary and Secondary reporting to a Head of Learning
Support. The establishment of a cross campus department implies accountability in the
following areas:
e Standardised processes for service delivery.
e Adherence to evidence-based screening, consultation, assessment, and
interventions.
e Development of functional and responsive Team model for meeting the requests for
support.
e Reporting of Department activities and initiatives through workload statistics.
e Maintaining collaborative relationships with Marketing/Admissions, EAL, HR, and
Phases.
e Financial aspects of LS operations from a revenue perspective, budget
management, and staffing requests.

Learning Support also includes specialised services of a Speech and Language Therapist
(ST). BSG is committed to provided ST clinical services of screening, assessment, and
intervention following evidence-based practise with a family centred approach.

At present, Learning Support staffing includes:

1.0 LS Lead (Primary)/Speech Language Therapist (Whole School)/Head of LS
1.0 LS Lead (Primary)

1.0 LS TA (Primary)

1.0 LS TA (Primary)

1.0 LS Lead (Secondary)

0.5 LS TA (Secondary)

Learning Support Roles and Reporting Structure

LS Leads and LS Teaching Assistants directly report to the Head of LS. Bi-weekly Team
Meetings (Learning Support Discussion Forums) will be held on a rotating chair and
recorder schedule that allows participatory leadership within the Team.

Head of Learning Support reports to the Vice Principal, with responsibilities and
accountability including:
e Day to day responsibility for the operation of the Learning Support and coordination
of staffing to support students participating in LS services.



Ensure consistency of LS services across year groups.

Report programme data and ongoing services to VP.

Ensuring documentation standards, best practise standards, and family centred
services are provided in a timely and accessible manner.

Support all individuals on the LS Team for skill development, engagement in
participatory leadership, performance management through Success Factors, and
encouragement to grow their professional skills to their potential.

Collaborate with Human Resources for the purpose of recruitment, interviews, and
hiring of new staff.

Liaise with community partners for external student assessments and/or services.
Liaise with other Nord Anglia LS/SEN Programmes to support practise and
collaboration.

Coordinate LS sponsored PD opportunities within the BSG community.

Present to BSG parent groups or other external presentations as requested by SLT.
Support 1:1 TAs supporting Wave 4 students as per BSG policy.

Collaborate with EAL as required to ensure consistency in practise and reduce any
duplication of services.

Collaborate with Admissions/Marketing for new student assessments and marketing
activities as requested.

Liaise with parents for quality and improvement purposes.

Update and maintain BSG website and brochures.

Maintain LS TEAMS site.

Maintain LS policy and ensure waves and process map remain relevant and useful.
Participate in ongoing training and skill development which should include Nord
Anglia University as a resource.

Primary and Secondary Learning Support Leads report to the Head of Learning Support.
Secondary Learning Support Lead has a “dotted line” accountability to the Deputy Head of
Secondary. Leads have responsibilities and accountability including:

Provision of individual and group LS services.

Assessment, screening, and observation of students with appropriate documentation
provided to families and educators.

Management and maintenance of student files on the LS server.

Maintain and follow the Waves of Support for identification and provision of services
to students.

Develop and maintain positive collaborative relationships with education teams;
including Heads, Teachers, Classroom TAs, and EAL.

Follow family centred practise principles of family involvement and engagement.
Maintain standards of documentation including reporting on iISAMs.

Maintain and report workload statistics to the Head of LS.

Develop and maintain Individual Learning Plans (ILPs).

Participate in student meetings.

Provide care coordination for students including ongoing monitoring of progress,
meetings with families, year-end reporting, and ensuring continuity of services from
one academic year to the next.

Deliver ASAs as part of whole school education participation.

Participate in ongoing training and skill development which should include Nord
Anglia University as a resource.



Primary and Secondary Teaching Assistants report to the Head of Learning Support.
Teaching Assistants have responsibilities and accountability including:
e Provision of individual and group LS services.
e Maintenance of student files on the LS server
e Develop and maintain positive collaborative relationships with education teams;
including Teachers, TAs, and EAL.
e Follow family centred practise principles of family involvement and engagement.
Maintain standards of documentation.
Maintain and report workload statistics to the Head of LS.
Participate in student meetings as requested.
Deliver ASAs as part of whole school education participation.
Provide translation upon request.
Consistently strive towards independence in LS practise with students.
Participate in ongoing training and skill development which should include Nord
Anglia University as a resource.
Coordinate LS Awareness Day on BSG campus.
e Support publication of the LS Newsletter.
e Upon request support speech and language students in assessment and/or
treatment sessions.
e Maintenance of technology for Team and student use.

The Speech and Language Therapist reports to the Head of Learning Support with
responsibilities including:
e Provision of screenings, consultations, and assessments.
Provide individual and group treatment based on individual needs.
Manage waitlists and coordinate caseloads.
Maintain recognised ST registration/licensure from home country.
Adhere to the ethics and clinical best practise guidelines associated with Speech and
Language Therapy.
Develop and maintain positive collaborative relationships with education teams;
including Teachers, TAs, EAL, and EAL.
Develop and maintain Individual Learning Plans (ILPSs).
Participate in student meetings.
Follow family centred practise principles of family involvement and engagement.
Maintain standards of documentation, including ST specific documentation of
Language Assessment Parent Information and Language Assessment Request
Form.
e Maintain and report workload statistics to the Head of LS.
e Participate in ongoing training and skill development which should include Nord
Anglia University as a resource.

Learning Support Policy Objectives

The BSG LS Policy aims to:
e Set out the Values and Standards of the BSG LS Department.
e Outline the LS Waves of Support and LS Pathway.
e Describe the LS relationship with students, families, parents, educators, and
community partners.



Review LS Workload Targets for the Team.

Highlight important LS documentation.

Comment on key BSG Relationships/Partnerships.

Describe the role of LS with 1:1 student Teaching Assistants.
Describe the ST Services available at BSG.

Identify the LS Fee Structure for the coming academic year

The BSG LS Policy is guided by the principles and information from the following
documents:
e Special Educational Needs and Disability (SEND) Code of Practice (2015).
(www.gov.uk/government/publications/send-code-of-practice-0-to-25)
e Responsive to Intervention (RTI), Ministry of Education, Province of Ontario
e (www.ldatschool.ca/tiered-approaches-to-the-education-of-students-with-learning-
disabilities)
e Speech and Language Pathology Standards of Practise
(www.acslpa.ca/members-applicants/key-college-documents/standards-of-practice/)

The BSG LS Policy will defer to the EAL policy for points of clarity in service provision with
EAL students at BSG. Duplication of service should be avoided in order to maximise
service potential to students requiring the specialisation of each Department.

| Learning Support Values and Standards

The Learning Support Team will “live and support” the core LS values and standards in
daily practise and interactions:

continuity and equality of services whole campus

evidence based and best practises

inclusive education practises

ensure confidentiality best practises

family centred practise

strengths based approach for supporting students

timely access to requests for support

enabling differentiated learning across curriculum

advocacy and education of others for student needs
recognition of student individuality

involve students in goal setting and evaluation of progress
development and maintenance of collaborative relationships
continuity of care/services

value of early intervention

| Learning Support Waves of Support (RTI) and Pathway

The Waves of Support (see Appendix 2) outlines the collaboration and responsibilities of LS
Team Members with the Education Team based on identified student needs. The Waves of
Support follow the principles of the Response to Intervention Model (RTI) which is
commonly utilised in support students in their academic participation and success.
Research indicates that following RTI principles can lead to reliable, timely, and equitable


https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/398815/SEND_Code_of_Practice_January_2015.pdf

identification of learning challenges students are experiencing with an evaluative
component to ensure learning outcomes are achieved.

“‘Response to intervention (RTI) is a process used by educators to help students who are
struggling with a skill or lesson; every teacher will use interventions (a set of teaching
procedures) with any student to help them succeed in the classroom—it’s not just for
children with special needs or a learning disability. If a student is struggling, his or her
teacher will use test scores and other measures of progress to choose a researched and
proven intervention suited to help the child learn. If a child does not respond to the initial
interventions, more focused interventions are used to help the child master the skill. RTI
strategies address both learning and behavior.” (www.specialeducationguide.com/pre-k-
12/response-to-intervention)

Students become involved with Learning Support through the Admissions process as well
as through the identification process in the Waves and through Teacher evaluation. The LS
Pathway (Appendix 3) outlines the entry and exit from LS Waves 3 and 4 where LS is
coordinating services and overall support.

Learning Support and Students

LS will demonstrate respectful and affirming relationships with students. Recognising that
some students may view their involvement with LS as “being different”, “not smart enough”,
etc.; LS Team members will acknowledge students’ social emotional feelings and beliefs
about their learning with a goal to ensure they build the confidence and participation skills
necessary to experience success. If social emotional issues present as a barrier to active
participation in LS, further support should be considered and the LS Lead should provide

choices for the Teacher and Parent to consider to reduce this as a barrier to learning.

Students are eligible for general screenings and targeted programmes provided by LS in
Waves 1 and 2. Students receiving Wave 1 and 2 support will have a yellow star on iISAMs.
Waves 3 and 4 will involve the student being admitted into LS where assessment, individual
support (pull out or push in), and group support (pull out) are provided. Students admitted
into LS will receive a blue star on iISAMs and have an ILP developed. The ILP must include
at least one goal identified by the student.

Access arrangements are reviewed and supported by LS in collaboration with the student’s
education team. This is most common in Secondary for the purposes of student
participation in examinations. In Secondary, the Secondary LS Lead will work closely with
the Head of Year/member of SSLT and with the school’s Examinations Officer when
applying for any external examination consideration applications. Ideally, any student who
needs to apply for these considerations and requires an external assessment as part of the
process, this should be brought to the attention of the LS at least 6 months in advance from
the deadline of having to submit final external application deadlines. This is to ensure there
is enough time to liaise with all relevant parties (school team, parents, student, and external
agencies) in order to provide all required documentation as needed and also put in place
any recommendations as part of the student’s ‘normal way of working’ prior to final
examinations.

For any student requiring access arrangements in the form of technology use as part of
their learning, this should be recommended and identified in an Educational Psychologist


https://www.specialeducationguide.com/pre-k-12/response-to-intervention/effective-rti-strategies-for-teachers/
https://www.specialeducationguide.com/pre-k-12/response-to-intervention/effective-rti-strategies-for-teachers/
https://www.specialeducationguide.com/pre-k-12/behavior-and-classroom-management/functional-behavior-assessment-and-behavior-intervention-plans/

Report or recognised external specialist assessment. Once reviewed, and if supported by
LS, a request for additional resources should be made to the Vice Principal. If approved,
parents will be contacted by the LS Lead to discuss the implications.

When a student transfers to or from another institution with an identified LS history, the
following procedures will be put in place to assist the student’s smooth transition.

e A meeting will be requested to discuss the most effective ways to assist the student,
including encouraging parents to share any reports to ensure support is
appropriately carried forth. Consent to share with other schools will be required in
written form.

e When no such meeting has taken place, the parents will be advised to inform the
new institution that if there is a request for LS information, informed consent from the
parents is required prior to any information is shared.

| Learning Support and Families/Caregivers

LS Support will reflect the cultural diversity of the BSG Learning Community. Families are
essential partners in supporting their child’s progress, therefore, family goals and hopes for
their child will be included in support planning and with specific goals included in the ILP.
The ILP must include at least one goal identified by the family.

Service choices are presented to families for informed consent. Consent must be obtained
for all services provided as outlined in the Waves of Support. In order to ensure that
informed consent is obtained where the parent’s first language is not English, translation
services must be provided either verbally or in print. Families are invited to participate in
sessions provided by LS in person, through video link, or through recorded sessions
provided.

In order for a student to be formally admitted into LS (Wave 3 or 4), an assessment is
required in order to ensure best practises are provided, goals identified, and progress
documented. Wave 3 assessments can be provided by BSG using standardised tools
followed by a written assessment report. Where more specialised assessment is required
for Wave 4 concerns, the family should be provided with a minimum of two agency contacts
for the family to select for the assessment. This includes Speech and Language services.
Examples of specialised assessment include, but are not limited to Psychology,
Occupational Therapy, Developmental Paediatrician, and Physiotherapy.

Families receiving ongoing services will receive regular written feedback about goals being
addressed, participation skills of the student in the LS support activity, and progress. Wave
3 and 4 students will have an ILP to document progress through the year. Year-end LS
PTCs will be held with families of students in LS to review progress, discuss summer
support activities, and ensure continuity with the next academic year. Students returning
the next academic year can resume LS services after 2 weeks of school beginning.

Parent involvement in their child’s LS support should be encouraged and expected.
Sessions can be attended by parents and video clips and photos can be provided to
families in conjunction with documentation. Family expectations include:
e Sharing of the results of external assessments, both medical and specialised
assessments.
e Regular, ongoing communication with the LS Lead and LS Team member providing
services to their child.



e Attendance at LS PTC meetings, one mid-year (December) and one end-year
(June).
e Participation in home support goals and monitoring progress.

| Learning Support and Educators

The regular assessment cycle within each phase enables identification of students making
less than expected progress for all students and should seek to identify students making
less than expected progress given their age and individual circumstances to better inform
next steps in terms of support. Less than expected progress can be characterised by
progress which:

e is significantly lower than that of their peers starting from the same baseline.

o fails to match or better the student’s previous rate of progress.

e fails to close the attainment gap between the student and their peers.

e widens the attainment gap.

e is impacted by the student’s ability to participate in their learning activities.
It is particularly important in the early years that there is no delay in making any necessary
learning support provision. LS follows an early intervention approach for student
identification and intervention as necessary, recognising these are the “sensitive periods” in
brain development. (Appendix 5) Early action to address identified needs is critical to the
future of progress and improved outcomes. If a child has been identified as having learning
support needs, parents must be in partnership with school to support their child’s needs.

Learning support should endeavour to support differentiated teaching within the classroom.
As is the student the “client” of LS, so is the Teacher a “client” who provides LS direction for
the manner and type of support needed to enable student success. The Teacher will be
supported through classroom observation; support in identifying the questions around
student participation and progress; participating with the Teacher in family meetings;
providing push in support as needed; providing pull out support as needed; including a
minimum of 2 Teacher goals in the ILP; and ongoing communication with email summaries
of conversations, strategies to support teaching methods, session summaries, student
meetings such as PPM, and interviewing for the Request for Service form to admit a
student into LS for Wave 3 or 4. Correspondence with families will routinely include the
Teacher to ensure consistency for the student across environments. Teachers and
Teaching Assistants may be invited to attend LS and ST sessions to support their
differentiated teaching strategies in class as well as increase understanding for the
student’s needs and strengths.

Teachers have responsibility to ensure that the LS Team has access for scheduling
sessions with a student where parent consent has been obtained. While there are several
demands on student time in the course of the daily programme, LS services should be
viewed as an essential aspect of the student’s education at BSG.

Learning Support and Community Partners

LS will coordinate with external service providers on behalf of families with informed
consent. External service providers support student learning through assessment and
intervention. External service providers may provide services on campus provided that
there is a written agreement in place with their agency; the professional coming on campus



has had a criminal record check and completed the BSG safeguarding course; and any
health requirements for school entry are met. BSG will not share any reports released to
the LS with any other school or agency. It will be the responsibility of the parents to directly
request that the report be sent from the agency to the school. Reports received from
community agencies will be stored in the student’s LS file and only shared with key persons
involved with the student’s academic support and success.

Learning Support Workload Targets

LS offers 1:1 Learning Support and 1:1 Speech and Language Therapy sessions for
students who would benefit from such services on a regular basis. The level of service for
students must be reviewed each Term. The maximum number of speech therapy sessions
for one student is limited to 2 sessions per week. The maximum number of 1:1 Learning
Support sessions is limited to 2 sessions per week.

LS Team members have direct and indirect workload activities. Generally, it is expected
that 60 to 70% of workload time should be direct, individual or group work with students
through any activity in any Wave. Direct time also includes documentation regarding
sessions, meetings on behalf of students (including translation of a meeting), classroom
observation, push-in supports, and parent calls. The caseload maximum for TAs is 15
students. Indirect workload includes LS meetings, training, preparation for individual and
group sessions, lesson planning time, and activities related to Success Factors goals.

Learning Support Documentation

LS Leads and the ST encourage informal conversations and ongoing connections with
Educators to offer suggestions, clarify questions, propose options for consideration, and
outline possible next steps. It is the responsibility of the LS Leads and the ST to send a
brief email to the Teacher following the conversation with a brief summary and any
proposed next steps. This email should be placed in the student’s file on the LS server.

Should a student be considered for Wave 3 or higher support, the Request for Service
(ROS) should be completed (Appendix 5). This form is completed in an interview format
with the primary Teacher and/or Head of Years. The LS Lead will accept or decline the
request. Any request declined must be well documented with a clear explanation and
recommendations provided. Following acceptance of the ROS parent consent must be
obtained. If parents refuse services, then this is documented in the LS Student File and
communicated with the Teacher.

Students in Waves 1 and 2 will have a yellow star placed in their iSAMs chart. This will
highlight to the Education Team that there has been an informal link for this student with
LS. The yellow star should be reviewed at the end of every academic year and removed if
no subsequent LS is expected. Students admitted for formal LS services will have a blue
star in their iISAMs chart. This is to be reviewed annually. If no formal services are required
following the academic year of service, the LS Lead can choose to change the blue star to
a yellow star for monitoring purposes.

Individual Learning Plans (Appendix 6) will be completed for all students formally admitted
into LS. Student goals, family goals, and Teacher goals must be included in the ILP. The
ILP will be reviewed with students, family, and teachers at the end of every term. A formal



meeting is not required, although this is at the discretion of the LS Lead with consideration
to rate or progress, ongoing learning challenges, participation needs, etc.

Session summaries and reports of progress of students attending LS sessions and ST
sessions will be provided to families and teachers. ST and LS session summaries will be
provided weekly. Session summaries will identify goals, participation of the student,
progress, and home/classroom suggestions.

All members of the LS Team will report workload for the week preceding on the Monday of
each week. Data will be entered on the Team spreadsheet located in the server.

The LS Newsletter will be circulated quarterly with a goal to provide information to the BSG
Community around differentiated teaching strategies, identification of students requiring
additional support, develop skill set of educators in the area of LS, and maintain a
connection with the BSG community for increased LS awareness.

The Head of LS will prepare an end of year report for the VP with a summary of revenue,
initiatives, feedback, and plans for the upcoming year. This will be reviewed with the Team
at the year-end planning meeting.

In the future, as the LS programme matures, LS Practise Procedures will be developed to
guide consistency in services provided for dyslexia, dyscalculia, and other areas of
academic support.

Learning Support Key BSG Relationships

LS will support positive and collaborative relationship across the BSG community. The
primary point of discussion where there may need for policy review, establishing new
protocols, and/or review of service delivery will be with the Head of LS.

English as an Additional Language (EAL) will be an important partner in identification of
students where the most relevant programme will be the primary provider of service. Itis
suggested that cooperation in education and awareness of all educators be coordinated
with EAL to ensure that students with LS needs are identified in a timely manner to support
earlier intervention.

Admissions will be supported when there are questions about a potential student’s learning
needs with respect to LS services. LS also can support the admission process through
observation, assessment, review of previous reports, and direct consultation with the family.
Conditions to enroliment may be suggested in order to plan and prepare the family for fees
associated with LS and the type of services deemed most appropriate for the student. This
may also include the suggestion for external assessment and/or interventions. While LS
consults with Admissions, the final decision for admitting a student with or without
conditions is the responsibility of Admissions through their identified processes.

LS will continue to raise the awareness of LS as a key marketing tool for BSG with the
Marketing Department. Ongoing sharing with Marketing will focus on success stories and
the range of services offered.

Finance supports the revenue generating function of LS through invoicing and tracking
payment for LS services. Ongoing sharing with Finance is necessary to ensure invoicing is
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up to date. Process for efficient cooperation should be reviewed annually. Finance also
supports LS through budget allocation and purchasing. The Head of LS will submit
purchase requests for approval by the VP.

Learning Support Role and Responsibilities with 1:1 Student TAs

BSG is establishing a whole campus policy and process for students requiring 1:1 TA
support in the classroom. (Appendix 7) The role of LS is to provide evidence for further

consideration in determining the need and appropriateness of a 1:1 TA. Currently, LS has

been included in the process in the following capacities:
e assessment to determine the need for a 1:1 (Head of LS);
e provide recommendations around 1:1 for an identified student (Head of LS);
support interview process (Head of LS);
support parent discussion process (Head of LS);
establish line management (LS Secondary only);
provide induction to LS (Head of LS); and

remove current levels of TA support (Head of LS).

participate in end of term review with possible recommendations to retain, reduce, or

Learning Support Speech and Language Services (ST)

Speech and Language Therapy services are offered whole campus. Services offered

include consultation, assessment, and intervention. These services are at a fee to families.

Areas of clinical practise include:
e articulation/phonology
language delays and disorders
fluency/stuttering
voice
pragmatic language
feeding/swallowing
augmentative and alternate communication
specialised populations such as ASD, genetic disorders, and global delays

Interventions are provided on a block basis aligned with the school Terms and at the
completion of a block of intervention a recommendation is made with respect to
continuation of services, discharge from services, or monitoring.

The Speech and Language Therapist is expected to provide professional development to
Educators and BSG families upon request.

Learning Support and Technology

LS TAs will lead on supporting technology maintenance and ensuring that the most relevant
programmes and APPs are available on iPads and desktop computers for student use. LS

TAs will cooperate with IT as needed to ensure technology is up to date and functional.

Personal technology is to be used only during breaks and lunch. LS Team members need

to be cognizant that we are role models to students around technology use, both during
sessions and when used during the BSG workday.
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LS Fee Structure

LS fees will be reviewed annually as services evolve in consultation with the VP and SLT.
LS services provided in Wave 1 and Wave 2 are not charged as these are open to all BSG
students upon recommendation from the classroom Teacher. Any request for waiving fees
based on individual or unusual circumstance must be approved by the Head of LS.

LS fees for the 2021-2022 academic year will be as follows:

LS Assessment completed by an LS Lead with report - 1,500 RMB
LS TA led sessions (Wave 3 or higher) - 250 RMB/Hour

LS Lead led sessions (Wave 3 or higher) - 500 RMB/Hour

LS Group (Wave 3 or higher) - 125 RMB/hour

ST fees for the 2021-2022 academic year will be as follows:
e ST Consultation - 1,500 RMB

ST Assessment - 3,250 RMB

ST 50 Minute Session - 900 RMB

ST Once a Week 25 Minute Session - 500 RMB

ST Twice a Week 25 Minute Sessions — 900 RMB

12



Appendix 1: Push-In

and Pull-Out Services

Push-In

Pull-Out

What is it?

Specialists work closely with students
in the general education

classroom. Instructional

support, differentiated

instruction, or related services are
provided in the classroom.

Specialists work closely with students
outside of the general education
classroom. Instructional support or related
services are provided in small groups or
one-on-one in a separate setting.

How it works?

Push-in services happen in the
general education classroom. The
general education teacher, special
education teacher, and others (like
speech therapists or occupational
therapists) work collaboratively. This
is called inclusive education.

The push-in provider brings the
instruction and any necessary
materials to the student. A reading
specialist, for example, may come
into the class to work with a student
during language arts.

Pull-out services typically happen in a
setting outside the general education
classroom.

While the general education teacher is an
important resource, she’s rarely involved
in pull-out services. Instead, the specialist
provides the instruction, and it doesn’t
have to be integrated with the general
education curriculum. It really depends on
a student’s needs.

The student goes to the pull-out provider’s
classroom to work one-on-one or in a
small group setting.

How do students
receive these
services?

Services can be provided

through |IEPs, response to
intervention (RTI), informal supports,
and other instructional interventions

Services can be provided through IEPs,
RTI, informal supports, and other
instructional interventions.

Pros and Cons

Pros:

1) Students miss less instructional
time because they're not spending as
much time moving between
classrooms.

2) There's less disruption to a
student’s daily schedule.

3) There’s more direct interaction
between all of a student’s providers.
4) Students get to learn and practice
skills in the general education
classroom, which keeps them in

the least restrictive environment.

Cons:

1) There are fewer opportunities for
students to receive tailored and
explicit instruction to help them gain
skills they need to keep up

Pros:

1) Students get more direct instruction
that's tailored to their unique needs.

2) There are typically fewer distractions
for students outside the general education
classroom.

3) Students have more personalised
interaction with providers, which helps
students build trust and gives them extra
emotional support.

4) Teachers and specialists don’t have to
spend as much time grounding a lesson
for the entire classroom.

Cons:

1) There’s less opportunity for specialists
and teachers to collaborate and to
determine whether pull-out instruction is
helping students access the general
education curriculum.

2) Students may feel “different” or
uncomfortable because they have to leave
the general classroom for services.

3) There can be more scheduling
difficulties, so a student may miss other
subjects or specials like art, music, or PE.

Reference: www.understood.org/en/school-learning/special-services/special-education-basics/the-difference-between-

push-in-and-pull-out-services
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| Appendix 2: LS Waves of Support
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| Appendix 3: LS Pathway
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| Appendix 4: Sensitive Periods of Brain Development

‘Sensitive periods’ in early brain development

“Pre-school” years School years
High
‘Numbers’

> Peer social skills
>

g -

o anguage
w Habitual ways of responding

Emotional control

Vision
Hearing

Adapted from Nash, 1997; Early Years Study, 1999; Srg:onkoff, 2000

0 1 2 3 4 5 6 7

Low

scienceofecd.com
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| Appendix 5: Request for Support

THE BRITISH SCHOOI
OF GLUAMGIHOLU
S HECHLE ARGLA& BEAEE AT SEHCCH

Request for Support — RO5 Referral

Thee: A0S Referral reflects the nesd of the shudent fior more indindusliced support. This indicates the
shadent being identified as Weve 2 on the continuum and offical placement on the LS SEN Registny.

The= RS Referral will be completed inan interview format wath the Learming Support Lesd. Folosing the
imbenview the LS Lesd will s2ned fo the Refieming Tescher and,or HOY for final review. Once the signed ROS
Refermal is recefved, the LS Lesd will place She shadent on the SEN Register and place & note in [SARS.

Student Hame: Tutor Group:

Referring Teacher andyar HOY- Referral Date:

1. Piecse tick #areos of corcern [odd ooy aneas of conoenn not listed):

BEHAVIOUR INTELLECTUAL SOCIAL/EMOTIONAL FHYSCAL
Concentratan Frocssong Peer Relstionships Fime Motor
mpaulsivity SegQuencng AngerCondlict Sross Motor
Actrarty Lase Langues = Co-operation Speach Sounds
Hois= Level Ad=mary Semsitivity Aty
‘Work Completion Comprehension Engazement Co-ordination
Following Directions Learmang Retembon Seif Esteam Motor Planrdng
Distractibility Fate of Progress Anmiety
Sensory
Comment:

2. Pieose tick #Eoademic comcerms [o0s any areas af concem not fistad)

MATHS READING WRITING SPEAKING /[ LISTENING
Basic Facts D= coding (S mar Difficulty Communicaking ldeas
Caloulstion Comprahension Speling List=ning Skills for Learmning
Problem Solkving Flus=ncy Construction Expressive lanFuams
Word Probd=ms Phonologiml Swarersss | Handwriting R=ceptive lanzuape

Comm=nt:

3. Pieose tick ¢ selfFmaragement conosmns (ood any conoerns not iisged):

Loang tems

Getting Maberials Ready

Starting Work

Forpetting Rems

Futting Materials Sway

Comipleting Work

Umnkidy work

Keeping Track of Bl ngEines

Handing in Work

Comment:
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THE BRITISH SCHOOL
OF GUANGZHOU
Ay MCHET AMGLIA BERAEATICN SEH GO

4. Piecse tick & the level of independemce:

Mot Evident Sturients demonstrabe no evidence of parformane toweards the skills and conoegts being sooscod

Emergent bevelof | Students ane just besinning to show understanding snd)'or use of siils and appliostion of mnoepts,

indiependence hiwweger, they are unable to perform these: shills Boourstely without contimuous supoort and sssistance.

Supported Sturents are attempting to mest suthentic, sme-appropriats challenges bt ave limited soomess, They

Inedepensiznios gemonstrate & partisl or minimal 2kility to apply sl and concspts 2nd neguire freguent promptng or
support. They make smors but oocesonally perfiorm these skills soourstely.

Functional Sturdents frequently mest authentic, ape-appropnste challenges. They demonstrate res sonabie

Invdepensenos performenos in multiple settings and are prepaned for mone challenging tesis. They can apphy skills and
Comigepits Bt may raguire oocesional promphing o support. Thiey perfiom these shills soourately in most
instances but make pomsionsl emors.

Invd=persdent Sturients demonstrate mashery of authentic, sge-snoropriste, 2nd chalisnging tasks in multple settings.

They N apply skills and cono=pts 2nd an penemiis= lsamed siils to soive: new chaliengss.

5. What imterventions, including differentiztion and/or lesrning accommodations, have been
implemented that are additional to, or different from, your usual curriculem. Please give
details and the impact of the interventions on the areas of concern.

6. What participation abilities in their learning activities does the student demonstrate strengthes
and chalienges?

7. Flease give any additional relevant information abowt this student [eg. recent assessment
results, putcome of disoussion with parents) thst you may have.

£. What is the student’s opinicn/view on any difficulties thet 5/he may have®

3. What are the student's owerall strengths and motirstors®?

Signature of referring teacher:

Dimte:
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6: Individual Learning Plan (ILP)

—HE P SO O L INDIVIDUAL LEARNING PLAN PLP
T
NAME
Dizde af 8kthe 22 05 J00F
Veors Tutor Growup:
Porents:
Teocher:
Compilad byg:
Bela Predechon

T stow v o Uiy pliny asp sivbetiy Cordickerdi ol grad sl bt S1sed Seim ey

20Z20-2021

S o T A i

Dty A ]

Banhgrrnmd oo e

DewmlapmeTiiHaa kb oy
[ g =i mrd] B v

P mwam el L ] @ e

r— —_—
Thingm Fz= el ic krars abs=mr STUSERT

Bl

Thingm that STUGIRT Sre chollnging:

Crearall virsingian Pt kala STUDERT:
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Bl M= al T Bafrped Fawnd

Drielsd e S g Dot | Raee

Sasech 5nd Lenpangs

D pa Ll Theragry

Lourmribrg

L npedal heel e raoen

HEer

Individual Learning Plan

ArpaySubjects Leaming Goals SIranegies Bl Peiforsancs
D it b g At

rdeT: Gaal: a [a ]

PoreT: Goal: | a o

Texhar Goak a (s ]]

+

Pemb e Geak 2 a
a a
= o
=] o

Comments and Feedback

Grasl 1

Gasl 1

Gasl 1

sl

Pl

Transition Plan

Hcademic Year (20__] Year to Year Cestinuity Planning

ApirErerisine

PFareni Feedbadk sndfor

CErEET

Taprarar Fregrerers wnd for

g ETora
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Brardey LS Whadesl Sisasd i

Tt S Arpreplins Gale
s At 30

Coamiact indarmatian
Subject

L ning Suzport Coordiraior

L g B 0TT A5 5 ST

Speech ard Laa g Therapis
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| Appendix 7: BSG 1:1 Teaching Assistant Process Map

Information passed by

Potential 1:1 need

recognised at admission

stage or for current student Sl ol Ploass

consider

Pastoral or Senior Leader

Assessments completed.

If approved by HoP,
assessment(s) by

Head of LS

Recommendation to HoP

If 1:1 recommended...

1:1 request circulated by
HoP* to staff
body/parents/HR

(* or delegate on LT)

Parents informed &

specifics of 1:1 role
explained

Discussion and agreement

Candidates interviewed b between
LT/LS ‘ > HoP/HoLS/Parents

Start date agreed

HOP* oversees:

Contracts signed SG training (MDA)
HR paperwork completed |pmrd Induction (LM/HoLS)

LM confirmed (Primary Code of Conduct (GRU)

Teacher/Sec LS Lead)

End of term review of need
meetings (LM/HoLS)
1-month probation review

completed (HoP*/LM)

Reduction/removal of
support with HoP approval
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