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I. Description and aims
Creativity, activity, service (CAS) is at the heart of the DP. With its holistic 
approach, CAS is designed to strengthen and extend students’ personal 
and interpersonal learning from the Primary Years Programme (PYP) and 
Middle Years Programme (MYP).

CAS is organized around the three strands of creativity, activity and ser-
vice defined as follows.

• Creativity—exploring and extending ideas leading to an original or 
interpretive product or performance.

• Activity—physical exertion contributing to a healthy lifestyle.
• Service—collaborative and reciprocal engagement with the com-

munity in response to an authentic need.

CAS aims to develop students who:
• enjoy and find significance in a range of CAS experiences
• purposefully reflect upon their experiences
• identify goals, develop strategies and determine further actions for 

personal growth
• explore new possibilities, embrace new challenges and adapt to 

new roles
• actively participate in planned, sustained and collaborative CAS 

projects
• understand they are members of local and global communities 

with responsibilities towards each other and the environment.

A CAS experience is a specific event in which the student engages with 
one or more of the three CAS strands. It can be a single event or an ex-
tended series of events. A CAS project is a collaborative series of sequen-
tial CAS experiences lasting at least one month. Typically, a student’s CAS 

programme combines planned/unplanned singular and ongoing expe-
riences. All are valuable and may lead to personal development. How-
ever, a meaningful CAS programme must be more than just a series of 
unplanned/singular experiences. Students must be involved in at least 
one CAS project during the programme.

II. Programme overview
The CAS programme formally begins at the start of the DP and contin-
ues regularly for at least 18 months with a reasonable balance between 
creativity, activity and service.

A CAS experience must:
• fit within one or more of the CAS strands
• be based on a personal interest, skill, talent or opportunity for 

growth
• provide opportunities to develop the attributes of the IB learner 

profile
• not be used or included in the student’s DP course requirements.

CAS students have guidance at the school level through a variety of re-
sources including the school’s CAS handbook, information sessions and 
meetings. In addition, students have three formal interviews with the 
school’s CAS coordinator/adviser.

Typically, students’ service experiences involve the following stages.
• Investigation, preparation and action that meets an identified 

need.
• Reflection on significant experiences throughout to inform prob-

lem-solving and choices.
• Demonstration allowing for sharing of what has taken place.
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All CAS students are expected to maintain and complete a CAS portfolio 
as evidence of their engagement with CAS. The CAS portfolio is a col-
lection of evidence that showcases CAS experiences and student reflec-
tions; it is not formally assessed.

A school’s CAS programme is evaluated as part of the school’s regular 
programme evaluation and self-study process that assesses the overall 
implementation of the DP.

III. Learning outcomes
Completion of CAS is based on student achievement of the seven CAS 
learning outcomes. Through their CAS portfolio, students provide the 
school with evidence demonstrating achievement of each learning 
outcome. Some learning outcomes may be achieved many times, while 
others may be achieved less frequently. In their CAS portfolio, students 
provide the school with evidence of having achieved each learning out-
come at least once through their CAS programme.

Learning outcome Descriptor

Identify own strengths 
and develop areas for 
growth.

Students are able to see themselves as 
individuals with various abilities and skills, 
of which some are more developed than 
others.

Demonstrate that 
challenges have been 
undertaken, develop-
ing new skills in the 
process.

A new challenge may be an unfamiliar 
experience or an extension of an existing 
one. The newly acquired or developed 
skills may be shown through new experi-
ences or through increased expertise in an 
established area.

Demonstrate how to 
initiate and plan a CAS 
experience.

Students can articulate the stages from 
conceiving an idea to executing a plan for 
individual or collaborative CAS experienc-
es. Students may show their knowledge 
and awareness by building on a previous 
experience or by launching a new idea or 
process.

Show commitment to, 
and perseverance in, 
CAS experiences.

Students demonstrate regular involve-
ment and active engagement in CAS.

Demonstrate the skills 
and recognize the 

collaboratively.

Students are able to identify, demonstrate 
and critically discuss the benefits and chal -
lenges of collaboration gained through 
CAS experiences.

Demonstrate engage -
ment with issues of 

Students are able to identify and demon-
strate their understanding of global issues, 
make responsible decisions and take 
appropriate action in response to the issue 
either locally, nationally or internationally.

Recognize and consider 
the ethics of choices 
and actions.

Students show awareness of the conse -
quences of choices and actions in plan-
ning and carrying out CAS experiences.

 

IV. Sample projects
• Creativity: A student group plans, designs and creates a mural.
• Activity: Students organize and participate in a sports team  

including training sessions and matches against other teams.
• Service: Students set up and conduct tutoring for people in need.
• Service and activity: Students plan and participate in the plant-

ing and maintenance of a garden with members of the local  
community.

• Creativity, activity and service: Students rehearse and perform a 
dance production for a community retirement home.
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I. Course description and aims
The theory of knowledge (TOK) course plays a special role in the DP by providing an opportunity for 

this way, the main focus of TOK is not on students acquiring new knowledge but on helping students 

The aims of the TOK course are:
• 

recognize the value of asking that question
• to expose students to ambiguity, uncertainty and questions with multiple plausible answers
• 

to encounter novel and complex situations
• 

their own beliefs and assumptions
• to engage students with multiple perspectives, foster open-mindedness and develop inter-

cultural understanding
• to encourage students to make connections between academic disciplines by exploring 

• to prompt students to consider the importance of values, responsibilities and ethical concerns 
relating to the production, acquisition, application and communication of knowledge.
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II. Curriculum model overview

Course elements
Minimum 

teaching hours

Core theme: Knowledge and the knower 32

Optional themes
Students are required to study two

• Knowledge and technology
• Knowledge and language
• Knowledge and politics
• Knowledge and religion
• Knowledge and indigenous societies

Areas of knowledge
Students are required to study the following  areas of knowledge.

• History
• The human sciences
• The natural sciences
• The arts
• Mathematics

50

III. Assessment model
Students are required to complete two assessment tasks for TOK.

• Theory of knowledge exhibition
• Theory of knowledge essay on a prescribed title

Assessment objectives

Having completed the TOK course, students should be able to:
• demonstrate TOK thinking through the critical examination of knowledge questions
• identify and explore links between knowledge questions and the world around us
• identify and explore links between knowledge questions and areas of knowledge
• develop relevant, clear and coherent arguments
• 
• 
• consider the implications of arguments and conclusions.
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Assessment details

Type of 
assessment Format of assessment Hours Weighting

External Theory of knowledge essay 10 2/3 or 67%

Students are required to write an essay in response to one of the six prescribed titles that are issued 
by the IB for each examination session. As an external assessment component, it is marked by IB 
examiners.

Internal Theory of knowledge exhibition 8 1/3 or 33%

Students are required to create an exhibition of three objects with accompanying commentaries 
that explores how TOK manifests in the world around us. This component is internally assessed by 
the teacher and externally moderated by the IB at the end of the course.

IV. Sample questions
Specimen essay titles

• How important are the opinions of experts in the search for knowledge? Answer with refer-
ence to the arts and one other area of knowledge.

• Is the division of the natural sciences and mathematics into separate areas of knowledge
artificial?

• When historians and natural scientists say that they have explained something, are they using
the word “explain” in the same way?

• Are there fewer ethical constraints on the pursuit of knowledge in the arts than in the human
sciences?

• How do our expectations impact our interpretations? Discuss with reference to history and
one other area of knowledge.

• To what extent do you agree with the claim that “knowledge is of no value unless you put it
into practice” (Anton Chekhov)? Answer with reference to two areas of knowledge.

Sample exhibition prompts
• What counts as knowledge?
• On what grounds might we doubt a claim?
• Are some types of knowledge less open to interpretation than others?
• Is bias inevitable in the production of knowledge?
• Should some knowledge not be sought on ethical grounds?
• What role do experts play in influencing our consumption or acquisition of knowledge?
• How can we distinguish between knowledge, belief and opinion?
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I. Course description and aims
The extended essay is a compulsory, externally assessed piece of inde-
pendent research into a topic chosen by the student and presented as 
a formal piece of academic writing. The extended essay is intended to 
promote high-level research and writing skills, intellectual discovery and 
creativity while engaging students in personal research. This leads to 
a major piece of formally presented, structured writing of up to 4,000 
words in which ideas and findings are communicated in a reasoned, 
coherent and appropriate manner.

Students are guided through the process of research and writing by an 
assigned supervisor (a teacher in the school). All students undertake three 
mandatory reflection sessions with their supervisor, including a short 
interview, or viva voce, following the completion of the extended essay.

Extended essay topics may be chosen from a list of approved DP sub -
jects—normally one of the student’s six chosen subjects for the IB 
diploma or the world studies option. World studies provides students 
with the opportunity to carry out an in-depth interdisciplinary study of 
an issue of contemporary global significance, using two IB disciplines.

The aims of the extended essay are to provide students with the oppor-
tunity to:

• engage in independent research with intellectual initiative and rigour
• develop research, thinking, self-management and communication skills
• reflect on what has been learned throughout the research and writ-

ing process.

  II. Overview of the extended essay process       

The extended essay process

The research process
1. Choose the approved DP subject.
2. Choose a topic.
3. Undertake some preparatory reading.
4. Formulate a well-focused research question.
5. Plan the research and writing process.
6. Plan a structure (outline headings) for the essay. This may change 

as the research develops.
7. Carry out the research.
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Writing and formal presentation
The required elements of the final work to be submitted are as follows.

• Title page
• Contents page
• Introduction
• Body of the essay
• Conclusion
• References and bibliography

The upper limit of 4,000 words includes the introduction, body, con-
clusion and any quotations.

As part of the supervision process, students undertake three manda-
tory reflection sessions with their supervisor. These sessions form part 
of the formal assessment of the extended essay and research process. 
The purpose of these sessions is to provide an opportunity for stu-
dents to reflect on their engagement with the research process and is 
intended to help students consider the e�ectiveness of their choices, 
re-examine their ideas and decide on whether changes are needed. 
The final reflection session is the viva voce.
The viva voce is a short interview (10–15 minutes) between the stu-
dent and the supervisor, and is a mandatory conclusion to the process. 
The viva voce serves as:

•  a check on plagiarism and malpractice in general
• an opportunity to reflect on successes and di�iculties
• an opportunity to reflect on what has been learned
• an aid to the supervisor’s report.

III. Assessment model
The extended essay, including the world studies option, is assessed 
against common criteria and is interpreted in ways appropriate to each 
subject. Students are expected to:

• provide a logical and coherent rationale for their choice of topic
• review what has already been written about the topic
• formulate a clear research question
• o�er a concrete description of the methods used to investigate 

the question
• generate reasoned interpretations and conclusions based on their 

reading and independent research in order to answer the question
• reflect on what has been learned throughout the research and 

writing process.

Assessment at a glance

Assessment 
criteria

Description

Focus and method The topic, the research question and the meth-
odology are clearly stated.

Knowledge and 
understanding

The research relates to the subject area/disci-
pline used to explore the research question, 
and knowledge and understanding is demon-
strated through the use of appropriate termi-
nology and concepts.

Critical thinking Critical-thinking skills have been used to analyse 
and evaluate the research undertaken.

Presentation The presentation follows the standard format 
expected for academic writing.

Engagement The student’s engagement with their research 
focus and the research process.

The extended essay contributes to the student’s overall score for the 
diploma through the award of points in conjunction with theory of 
knowledge. A maximum of three points are awarded according to a stu -
dent’s combined performance in both the extended essay and theory 
of knowledge.

IV. Sample extended essay topics
• What is the relationship between the length of an exhaust pipe 

and the frequency of the sound it emits?
• How far was the Christian Democrat victory in the Italian elections 

of 1948 influenced by Cold War tensions?
• How e�ective is Friedrich Dürrenmatt’s use of colour to convey his 

message in the play Der Besuch der alten Dame?
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